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Introduction 
 
In our preliminary report on the subject, we underlined the importance of school reintegration 
and adult education. Indeed, they are as important as the phenomenon of school dropout itself, 
since it is through school reintegration and adult education that persons who drop out of school 
are subsequently able to obtain a diploma. We also stressed how important it is that education 
systems become more flexible to accommodate people who must juggle education, work and 
their personal lives. To coordinate their efforts at the national level, all the States of the 
Americas must adopt a dropout prevention plan, an action plan for dropouts, and school 
reintegration programs.  
 
All these measures require that the States of the Americas commit the human, material and 
financial resources necessary to combat school dropout and promote adult education. However, 
according to UNESCO, few countries have legislation that sets out aims and regulatory 
principles in this area.1 Each State does its best to encourage dropouts to return to school and 
implements measures to foster adult education. In our view, that is why this theme has inspired 
many parliamentarians to make constructive comments and participate in discussions and 
debates on the current legislative practices and experiences in the Americas. Our preliminary 
report also brought new realities to bear on the subject. 
 
Our final report is divided into four parts. The first considers the problems and issues related to 
school reintegration and adult education; the second provides an overview of the situation in the 
Americas; the third looks at initiatives taken by some States in the region (this section includes a 
detailed examination of two such initiatives: Mexico’s National Institute for Adult Education 
(INEA) and Bolivia’s Code for Children and Adolescents); lastly, the fourth part takes stock of 
the situation and proposes courses of action for the parliamentarians of the Americas. 
 

                                                 
1. UNESCO Institute for Lifelong Learning, Global Report on Adult Learning and Education 2010, p. 40. 
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1. Steps in the Study 
 
On September 17, 2009, at COPA’s 9th General Assembly held in Salta, Argentina, the theme 
of school dropout in the Americas was officially referred to the Committee on Education, 
Culture, Science and Technology. At COPA’s 11th General Assembly, held on September 7, 
2011 in Québec City, six parliamentarians participated in a round-table discussion to relate their 
respective countries’ experiences in the combat against school dropout. Their contributions 
became part of the final report on school dropout in the Americas, and the report was tabled at 
COPA’s 12th General Assembly, held in Brasilia from October 13 to 16, 2013. With the 
Committee’s study of a new theme—school reintegration and adult education—it may be said 
that the full range of the subject has been dealt with. 
 
The new theme complements the theme of school dropout. The present report underscores the 
fact that education has been enshrined as a fundamental human right in numerous international 
juridical documents. This right implies not only access to schooling, but also access to quality 
education that allows everyone to complete the basic levels. Accordingly, it is essential that 
Latin America’s policies and programs include concrete measures to ensure school persistence 
among children and adolescents. 
 
The Committee’s preliminary report on school reintegration and adult education was tabled 
and presented at its meeting of October 15, 2013, during COPA’s last General Assembly 
(Brasilia). 
 
2. Issues Related to School Reintegration and Adult Education 
 
2.1 Definition of School Reintegration  
 
School reintegration is the act of resuming studies after having abandoned them before 
obtaining a diploma. Adult education, on the other hand, represents the aggregate of measures 
taken to encourage school reintegration and help adults, whether employed or unemployed, 
acquire new skills. It is a vital part of the fight against poverty and unemployment, and fosters 
the personal and social development of participants.  
 
2.2 Issues Related to School Reintegration and Adult Education  
 
There are a number of issues connected with school reintegration and adult education. 
Education provides citizens with the tools they need to deal with the various social, economic 
and political crises they may encounter, and it improves their living conditions overall. On a 
societal level, the Belém Framework for Action, adopted at the UNESCO 6th International 
Conference on Adult Education (CONFINTEA VI), held in Belém, Brazil, in December 2009, 
states that “adult learning and education are a valuable investment which brings social benefits 
by creating more democratic, peaceful, inclusive, productive, healthy and sustainable 
societies”.2 In short, school reintegration and adult education are fundamental to personal, 
economic and societal development.3  
 
Literacy is the basic learning tool for both adults and youth. In many countries, adult literacy 
represents a significant challenge. According to UNESCO, in 2012, 775 million adults did not 
have basic reading and writing skills. In 2006, some 75 million children, the majority of whom 

                                                 
2.  UNESCO, Belém Framework for Action, 2009.  

3.  UNESCO Institute for Lifelong Learning, Global Report on Adult Learning and Education 2009, p. 59. 
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were girls, had quit school early or had never attended. For such children, youth unemployment 
is often the only prospect. According to the Belém Framework, several obstacles are 
responsible for current educational systems’ inability to respond to these situations, such as the 
lack of social relevance of educational curricula, the inadequate numbers and insufficient 
training of educators, and the paucity of innovative materials and methods.4  
 
Three types of barriers are responsible for inequalities in terms of access to and participation 
in the education system: 
 

1. Institutional barriers are institutional practices or procedures, such as high costs and 
entry exams, that discourage or prevent participation;  

 
2. Situational barriers are due to a person’s situation at a specific time in life, for example, 

when care must be provided to children or parents;  
 

3. Personal barriers are psychological and social barriers, such as the perception that 
education cannot improve one’s personal situation, that prevent a person from 
participating in the education system.5  

 
Education systems must possess certain essential features in order to break down those 
barriers and meet the needs of dropouts and adults. The following features may be considered:  
 

a. Inclusion  
Education systems for dropouts and adults must include all individuals. “There can be no 
exclusion arising from age, gender, ethnicity, migrant status, language, religion, disability, 
rurality, sexual identity or orientation, poverty, displacement or imprisonment.”6 The capacity of 
such systems to ensure equitable access and participation is a clear indicator of their 
sustainability and a demonstration of social justice.7  
 

b. Quality 
Quality in an education system for dropouts and adults manifests itself in a number of ways. 
Fostering a culture of quality in adult learning requires, among other things, relevant content and 
modes of delivery, learner-centred needs assessment, the acquisition of multiple competences 
and knowledge, and the professionalization of educators.8 
 
Relevance and effectiveness are two factors that may be considered to measure quality in 
education systems. Relevance means that content is adapted to students while effectiveness 
measures the time dropouts need to attain their objectives under a given program.9  
 

c. Flexibility 
Flexibility refers to the capacity of an education system to adapt quickly and adequately to an 
ever-changing context. A flexible system meets the challenges faced by individuals who are 
constantly updating their skill set to remain abreast of varying labour market conditions and 
demands.  

                                                 
4.  UNESCO, Belém Framework for Action, 2009.  

5.  UNESCO, Belém Framework for Action, 2009.  

6.  Ibid. 

7.  UNESCO Institute for Lifelong Learning, Global Report on Adult Learning and Education 2009, p. 59. 

8. UNESCO, Belém Framework for Action, 2009. 

9.  UNESCO Institute for Lifelong Learning, Global Report on Adult Learning and Education 2009, p. 82.  
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3. Overview of the Situation in the Americas 
 
It goes without saying that situations vary from one State to the next in the Latin America and 
Caribbean region. Some general information on literacy and education is provided below.  
 
Literacy 
 
In the region, in 2011, the literacy rate for adults, that is, individuals 15 years of age and over, 
was 91.5% while the literacy rate for youths, that is, individuals aged 15 to 24, reached 97.1%. 
Globally, the region is home to 4.7% of the world’s illiterate adults. Adult illiteracy dropped 
from 14% for the 1985–1994 period to 9% for the 2005–2010 period. 
 
In Canada and the United States, one still finds illiterate adults, that is, adults who can neither 
read nor write, nor perform basic calculations. Often, they are from disadvantaged 
environments. Native populations are particularly affected. In Canada, First Nations citizens, 
Inuit and Metis are often found to be literacy-challenged. In the United States, 19% of Aboriginal 
adults received low scores in reading comprehension, compared with 7% of non-Aboriginal 
Americans. The difference was even more striking when considering basic calculation 
comprehension: 32% versus 13%.10  
 
Education 
 
Regarding school retention, the Latin America and Caribbean region has witnessed a decrease 
in the dropout rate at the primary school level in the last decade. On a global level, however, 
the region recorded the third highest dropout rate with 17%, that is, a decrease of 3% since 
1999. In 2010, an estimated 2.7 million children of primary school age did not attend school.11 In 
addition, the net rate of school completion for the region was 93.9% at the primary level and 
73.5% at the secondary level.12  
 
In the 1990s, the Latin America and Caribbean region experienced an increase in their 
enrolment rate13 by 1.7% per year. This was due, among other reasons, to the inclusion in the 
school environment of Aboriginal populations, Afro-descendants and children and adolescents 
from disadvantaged sectors or living in rural areas. However, in the first decade of 2000, the 
enrolment rate rose by around 0.6% per year. We note that 25% of the adolescents on the 
continent left the education system. Attendance in the school system by adolescents levelled off 
at 86.7%, despite school retention policies put in place by governments to encourage them to 
complete their education. Many adolescents are forced to leave school for economic reasons or 
family reasons, such as the birth of a baby. According to a study performed by the Information 
System on Educational Trends in Latin America (SITEAL) in 2008, nearly half of the 
adolescents in Latin America and the Caribbean who drop out of school do not do so for 
financial reasons. One theory put forward by SITEAL is that the dropout problem may be more 
closely linked to the fact that educational institutions have difficulty creating a work environment 
that is conducive to learning. A major obstacle they face is their own inability to integrate the 

                                                 
10. UNESCO, EFA Global Monitoring Report 2012: Youth and skills: Putting education to work.  

11. UNESCO Institute for Statistics, Global Education Digest 2012–Opportunities lost: The impact of grade 

repetition and early school leaving.  

12. UNESCO Institute for Statistics, 2010.  

13.  Definition of “net enrolment rate” according to UNESCO: Enrolment of the official age group for a given level 

of education expressed as a percentage of the corresponding population. 
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broad range of cultures and identities within the classes, sometimes resulting in discrimination 
and exclusion. SITEAL underlines that, as youths get older, their reasons for dropping out 
become less financially related and more based on other factors. The main challenge for 
education systems in the Americas is therefore to bridge the gap between the teaching 
environment and the lives of youths.14 
 
3. State of the Situation in the Americas 
 
In Latin America and the Caribbean, numerous measures have been taken to encourage school 
reintegration and provide adult education.  
 
Such measures include the Ibero-American Plan for Literacy and Basic Education of Youth and 
Adults (PIA) for 2007–2015. The Plan was adopted at the Ibero-American Summit15 in Santiago, 
Chile, in 2007. The overarching objective is to achieve universal literacy in the region before 
2015, in addition to offering continuing education to individuals who have not completed their 
basic schooling. It also draws up a list of specific objectives that receive periodic follow-up. 
Thanks to this Plan, a number of States in the region receive support for the implementation of 
programs related to those objectives. In particular, Colombia, Honduras, El Salvador, Nicaragua 
and Paraguay receive assistance to put in place their national literacy strategies.  
 
But a more detailed examination of two initiatives—Mexico’s National Institute for Adult 
Education and Bolivia’s Code for Children and Adolescents—will give readers a better idea of 
what we are talking about and stimulate thinking on how to encourage school reintegration and 
adult education. 
 
3.1 Mexico’s National Institute for Adult Education (INEA)16  
 
Created in August 1981, INEA is a decentralized body of Mexico’s public administration. It is a 
distinct legal entity with its own financial and material resources. Its objective is to ensure that 
education is the same nationwide. More generally, it is responsible for countering the 
phenomenon of students (young people and adults) falling behind in school, so that they may 
enjoy more opportunities and a better quality of life. 
 
To achieve these goals, INEA proposes and implements educational models, carries out 
research on the content, design and distribution of teaching materials, applies adult learning 
evaluation systems, and accredits and certifies education for adults and for young people aged 
15 and over. 
 
Agreements to decentralize adult education services have been signed with most of Mexico’s 
federated governments. INEA therefore acts as a guide, and a technical and normative 
organization, in relation to the adult education provided by the institutes of other Mexican 
States. In States where decentralization has not yet been implemented, INEA continues to 
propose basic education services, namely, literacy training and primary and secondary school 
services. 
 

                                                 
14.  SITEAL, “Education expansion at its limit: Comments on basic schooling in Latin America”, May 2013. 

15.  A meeting of the Organization of Ibero-American States for Education, Science and Culture (OEI). Among its 

members, the OEI counts Spanish- and Portuguese-speaking countries of Latin America and Europe.   

16.  For more information, visit the Institute’s official website: http://www.inea.gob.mx/.  

http://www.inea.gob.mx/
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INEA’s clientele consists of adults and young people 15 years of age and over who are unable 
to read and write or have not completed their primary or secondary studies, and adolescents 10 
to 14 years of age who do not have access to primary school services. INEA also serves 
indigenous women (unilingual and bilingual), street children, migrant farm workers, socially 
excluded persons and disabled persons. 
 
One of the programs INEA provides is the Education for Life and Work Model. Seen as a 
leading literacy program, it uses an extremely flexible format to deliver basic education, with 
themes and learning options centred on the needs of each individual. It also allows for distance 
education and self-directed learning. 
 
We chose to talk about INEA because it seems to have been highly successful. In 2011, Mexico 
was singled out from among 44 Latin American and Caribbean countries when UNESCO 
awarded a literacy prize to INEA in recognition of the quality of its youth and adult literacy and 
education programs. What is behind this success? As mentioned earlier, three essential 
characteristics of effective education systems for dropouts and adults are inclusion, quality and 
flexibility. INEA possesses all three characteristics. First of all, it provides services to a highly 
varied clientele, which means that people with different educational backgrounds and needs are 
not left out and that institutional discrimination is not present in the system. Second, it offers 
high-quality services by means of personalized courses that bring students along rapidly. And 
finally, INEA’s emphasis on adapting courses to the learner and offering courses through 
distance education makes for an indispensable flexibility of approach. INEA may therefore serve 
as a model for the implementation of other education systems designed for dropouts and adults 
in the Americas.  
 
3.2 Bolivia’s Code for Children and Adolescents  
 
The second initiative we will examine is Bolivia’s Code for Children and Adolescents, which is 
aimed at combatting school dropout and facilitating school reintegration. In contrast to the INEA 
initiative, praise for Bolivia’s new Code has been far from unanimous. 
 
On July 2, 2014, the Chamber of Deputies of the Plurinational State of Bolivia approved Bill 321, 
the Code for Children and Adolescents. On July 17 it was signed into law.   
 
The process of adopting the Code was not without its problems. When the first version of the bill 
was approved in December 2013, Bolivia’s 15,000-member union of child and adolescent 
workers (UNATSBO) organized protests in order to obtain a hearing before the Legislative 
Assembly. UNATSBO’s objective was to present its point of view and propose amendments to 
the bill. The hearing was granted and the bill amended. 
 
The most controversial aspect of the legislation is the minimum age required to work. Before the 
Code took effect, adolescents were authorized to work as of age 14. This aspect was retained, 
but with an exception that allows children to work as self-employed workers beginning at age 
10, and as salaried workers beginning at age 12. However, the exception applies only to those 
who obtain a derogation from the country’s Municipal Defenders of Children and Adolescents.17 
To obtain a derogation, their work must not conflict with their right to an education. Employers 
must therefore provide young employees with two hours per day of remunerated study time. 

                                                 
17. The Defenders provide a permanent public municipal service, free of charge, for the promotion and psycho-

socio-legal protection of children and adolescents. They were created by the Popular Participation Law and their 

operation is guaranteed in the Code for Children and Adolescents. 
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The State ensures that these young workers’ rights, which are the same as those of adults, are 
respected. In addition, the father, mother or legal guardians of a child or adolescent worker must 
guarantee that he or she has ongoing and continuous access to the education system, a special 
timetable, and the necessary opportunities for rest, culture and recreation. 
 
But the new provision is contrary to international law. Under the Convention No. 138 of the 
International Labour Organization (ILO), the minimum age for admission to employment or work 
is set at 15. However, countries whose economy and development have not reached a sufficient 
level may, if certain conditions are met, set this age at 14. The ILO has stated that it is 
examining Bolivia’s legislation to determine whether it violates international child labour rules. 
 
For their part, Bolivian authorities justify the measure on the grounds that it reflects the current 
needs of the State. According to the most recent official figures, which date from 2010, 850,000 
children and adolescents aged 7 to 15 work in Bolivia, mostly in the fields or as itinerant street 
vendors. The new legislation is therefore defended as a means of preventing minors from 
dropping out of school. In this regard, UNATSBO maintains that children’s work is often 
essential for Bolivian families, 70% of whom subsist on extremely low and precarious incomes. 
From UNATSBO’s point of view, an age prohibition is unrealistic since it does not prevent child 
labour but merely drives it underground, forcing children to engage in undeclared work that is 
more difficult to regulate. 
 
A number of organizations have condemned the new legislation. Human Rights Watch, Global 
March against Child Labour, and Anti-Slavery International have all sent letters to President Evo 
Morales in which they point out that the new legislation runs counter to Bolivia’s international 
commitments. Detractors say that the law is counterproductive and departs from the trend 
observable in the rest of the world. Child labour, they maintain, perpetuates a cycle of poverty in 
which children are condemned to work for low wages and denied a decent education. 
 
As mentioned earlier, a study carried out by SITEAL found that the main challenge for education 
systems in the Americas is to bridge the disconnect between the teaching environment and the 
lives of youths. Does Bolivia’s Code for Children and Adolescents represent an example of 
adapting education to social realities? Does it really prevent minors from dropping out, as it 
claims to? Or is it in fact a legislative faux pas that will bring about no positive changes in the 
education of Bolivians? 
 
 
4. Situation in Québec 
 
4.1 Some Facts and Figures 
 
School dropout is a problem of great concern in Québec. Secondary school dropouts 
experience many problems of a social or work-related nature, not to mention economic and 
financial problems. Still, the situation has improved in recent years. In 2010‒2011, the 
percentage of young people who left secondary school without a diploma or other qualification 
in general education was 16.2%, whereas it had long been over 20%, and even as high as 
22.3% in 2001‒2002. 
 
Today, as in the past, more boys than girls drop out in Québec, as is the case in most OECD 
countries. The data for 2010‒2011 shows that 20.1% of boys left secondary school without a 
diploma or other qualification, as against 12.6% for girls. 
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With regard to secondary school graduation, Statistics Canada uses two rates: an upper 
secondary graduation rate, which is “an estimation of the probability that an individual will 
graduate from high school during his or her lifetime”, and a rate for the successful completion of 
an upper secondary program, which is a “cohort-based completion rate” that indicates 
completion of studies in the prescribed time. 
 
In Québec, the upper secondary graduation rate in 2010 was 91%, which is higher than the 
Canadian average of 83% and the highest rate for all Canadian provinces. On the other hand, 
Québec has the highest rate of cohort-based dropping out: only 63% of Québec students 
graduate in the prescribed time (five years), which is lower than the Canadian average of 74% 
(where the prescribed time is six years). 
 
Québec also has the lowest percentage of graduates under 25 years of age (87% compared to 
the Canadian average of 95% and the OECD countries’ average of 93%). 
 
Such figures—a high graduation rate for the population in general combined with a lower on-
time graduation rate—can be explained in large part by the fact that Québec is the “champion” 
of school reintegration in Canada. Dropouts frequently go back to school in Québec, a 
phenomenon which is much less common in the rest of Canada. This results in an improvement 
in Québec’s overall educational performance.    
 
4.2 Adult Education  
Adult education is highly developed in Québec. It provides services to students with adult status, 
allowing them to complete their basic primary or secondary schooling or to pursue college or 
university studies. 
 
Adult education services for primary and secondary schooling are much in demand. In 
2011‒2012, some 306,600 persons enrolled in the adult education sector for such schooling, 
compared to approximately 432,200 persons in the youth sector. Although slightly lower than 
the figure for 2010‒2011, this nonetheless represents a 16% increase since 2005‒2006, and it 
should be mentioned that the youth sector is also experiencing a downward trend.     
 
There are close to 200 adult education centres in Québec (191 in 2013), across all Québec 
school boards. They have been described by some authors as the “official school reintegration 
mechanism”. They provide both general and vocational training. Flexible in their approach, they 
give persons as young as age 16 an opportunity to continue their education according to the 
regular curriculum. Many young Quebecers choose this option. In 2005‒2006, [TRANSLATION] 
“approximately one young person out of six in the 16-to-18 age group entered the adult sector 
directly in order to fill gaps in their schooling, obtain an initial diploma and, for some, avoid 
dropping out.”18 The approach is more personalized than that associated with traditional 
education, and provides [TRANSLATION] “an alternative for young people who have experienced 
setbacks or do not respond well to the traditional methods of the regular youth sector. . . . Adult 
education provides a wider range of possibilities (day or evening courses, full- or part-time 
studies) and increases the chances of success for students experiencing difficulties.”19 
 

                                                 
18. Aude Villatte and Julie Marcotte, “Le raccrochage scolaire au Québec : le discours de jeunes adultes québécois 

inscrits en centres d’éducation aux adultes”, L’orientation scolaire et professionnelle 42, no. 3 (2013): 347. 

19. Ibid. 
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According to the same authors, in this sense one may observe in Québec [TRANSLATION] “a 
non-linear conception of education that accommodates backtracking, branching off, and 
breaks.”20 
 
4.3 Other School Reintegration and Adult Education Measures Taken in Québec 
 
The Thirteen Paths to Success 
In September 2009, the action strategy I care about school! was launched with the goal of 
increasing to 80% the graduation rate of persons under 20 years of age. The action strategy 
rolls out 13 “paths to success”. These include promoting education, establishing targets for each 
school board and setting up community projects. The strategy is also designed to increase 
access to vocational training and school reintegration. Concretely, the strategy proposes actions 
to facilitate transfers between the general and vocational sectors by persons under 20 years of 
age, as well as initiatives to facilitate a balance between work and studies for students in 
vocational training and adult education programs. A monitoring committee is to propose 
adjustments on the basis of observed results. 
 
Paths 12 (Facilitate and encourage access to vocational training) and 13 (Encourage the largest 
possible number of dropouts to go back to school) relate more directly to our subject. Vocational 
training is seen as “one of the major factors that will enable Québec to help more students stay 
in school and succeed, and enable us to meet our economic challenges”. 
 
Path 13, which encourages students to return to school, provides for: 
 
• A systematic return-to-school program (school reintegration)  
Adult education centres, in conjunction with various partners, will intensify their efforts to reach 
all young dropouts and encourage them to return to school. 
 
• Increased support for staying in school (school persistence) and student success  
School boards will ensure the continuity of the educational and complementary services 
students need when they change educational sectors. Implementation of complementary 
services in the adult general education sector will continue, and an inventory of best practices 
will be drawn up concerning young people 16 to 24 years of age who return to school. 
 
• A balance between work and studies 
In collaboration with employers, the various stakeholders will undertake initiatives to facilitate a 
balance between work and studies for students in vocational training and adult education. 
 
Other Programs and Initiatives 
 
• Québec Adult Learners Week 

 
The Institut de coopération pour l’éducation des adultes (ICEA) has been organizing an annual 
Adult Learners Week since 2002. The 2014 edition was held from March 29 to April 6. 
 
 
 
 

                                                 
20. Ibid. 
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• Programme d'action communautaire sur le terrain de l'éducation (PACTE) (community 
action for education program)  

 
This program offers financial support to independent community action organizations which 
provide alternative education services that meet specific needs not met through the official 
network. 
 
• Recognition of Prior Learning and Competencies in Adult General Education 
 
Persons eligible for admission to adult general education programs are entitled to services that 
recognize the knowledge and competencies they have acquired in the course of their lives 
outside school. The process in question recognizes such learning and competencies either 
through evaluation or through the attribution of equivalences. This may result in students being 
granted an official document such as an attestation, certificate, diploma or transcript. 
 
• Programme de recherche sur la persévérance et la réussite scolaires (school 
persistence and success research program)  
 
The purpose of this program is to develop knowledge and enable teaching staff, and 
educational decision makers and managers to become familiar with and apply the results of new 
research. More than 100 studies have been carried out on a range of themes, covering all levels 
of education from preschool to university. 
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Conclusion 
 
Adult education is too often considered as an afterthought or treated as a non-essential element 
in the policy programs of many States. As a result, adequate financial and institutional 
resources are not set aside for setting up or running programs to address this problem. 
Nevertheless, school reintegration and adult education deserve the attention of the 
governments of the States of the Americas.  
 
The present document does not give a comprehensive portrait of school reintegration in the 
Americas. However, it does allow us to underline the importance of putting in place educational 
policies to foster school reintegration as a follow-up to the preventive measures already 
adopted. Such measures must take into account the inherent complexity of the issue and the 
diversity of social and economic situations in the region. The examples of Mexico’s INEA and 
Bolivia’s Code for Children and Adolescents are concrete illustrations of how two countries in 
the region have tried to improve the situation.     
 
The school dropout phenomenon is a challenge facing all the States of the region and thus 
represents an important concern for COPA parliamentarians. In order to meet this challenge, 
they can follow various courses of action, for example, by completing the information provided in 
this report or by discussing the issue and drawing inspiration from the experiences of other 
States that have yielded positive results. As legislators, they can strive to ensure that sufficient 
funds are budgeted to school reintegration and adult education, that mechanisms are set up to 
ensure the ongoing assessment of programs already in place and that education legislation 
respects the right of all individuals to quality education. 


